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ABSTRACT— This action research described how a university lecturer applied the blended learning approach in the
learning management system of Moodle in her theoretical foundation Trade Marketing and Tourism Economics classes. Data
collection from the specific teaching context of the researcher revealed better in-class engagement, higher attendance rate,
and skills developing as positive learning outcomes when various blended learning techniques and tools were integrated
into both in-class and out-of-class activities.
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I. INTRODUCTION

Since the Covid-19 pandemic, the blended learning method has been increasingly applied worldwide in different
levels of education. In Vietnam'’s higher education system, the Higher Education Law No. 08/2012/QH13 dated
June 18, 2012 and Circular No. 12/2016/TT-BGDDT dated April 22, 2016, which regulates the application of
information technology in online teaching, and Circular No. 08/2021/TT-BGDDT dated March 18, 2021, issued
by the National Assembly and the Ministry of Education and Training on online teaching and learning methods
among higher education institutions. Together with other higher education institutions in Vietnam, Ho Chi Minh
City University of Foreign Languages - Information Technology (HUFLIT) also activated the blended learning
approach from the school year of 2022-2023 in the learning management system of Moodle. As a university
lecturer, one of my interests is gaining and applying different teaching techniques for my professional growth
and joy beyond teaching. Along with that personal passion, being responsible for theoretical foundation courses
in Business Management and applying the blended learning in the courses at HUFLIT (the University)
accordingly are the reasons the researcher desired to examine how to effectively apply the blended learning
approach to engage students in theoretical foundation subjects by conducting this action research. Moreover,
the study also aims to understand if there are any challenge(s) to both academic practitioners and learners that
may occur when implementing the blended learning approach for such theoretical foundation subjects.

II. LITERATURE REVIEW

A. ACTION RESEARCH METHOD

Action research method was referred to as a type of qualitative research with applied approach to examine and
find better solutions for researcher(s)’ daily work in certain context. As being indicated by a number of authors
since 2000s, action research has been recognized as a common practice in education, besides health care,
business and management with various industries and business functions, etc. Within education, by conducting
action research through “learning by doing” approach, teaching practitioners understand clearly problems in
their daily teaching context, developing most appropriate solutions to solve such problems for their professional
development as well as practice sharing within education community [1],[2].

Going back to the origin of the active research method, Kurt Lewin, a social psychologist, was believed as
founder since his first applying this research style in 1946 as a pilot design to link theory to practice solving
some practical problems in organizations and social relationships [3].

Regarding the process of an action research project, it was reported that no certain recommendation on how
specific action research was carried out [1]. Since Lewin’s first action research design with a four-step model
[3], it has been developed overtime to a six or seven-step design from different perspectives of various
individual researchers. However, the existing studies captured four crucial steps in a simple action research
process that included 1) planning, 2) plan execution, 3) observation and 4) reflection that are shown in Figure 1.
The four steps were reported as repeated actions in circles in an on-going spiral movement with the purpose of
throughout examination for self-learning process and finding better solutions to some work-related issues
especially the classroom setting issues [1],[2].

In connection with research instruments, qualitative data from interviews, observations, reflection of research
participants and researcher(s) were reported as most popular tools of action research. In addition, a project
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might also include quantitative data from primary and secondary sources that researchers were said to be
accountable for to find desired answers to their research problems [1],[4].

Step 4 - Reflecting

Step 3 - Observing Circlen
Step 2 - Taking action
Step 1 - Planning
Step 4 - Reflecting
Step 3 - Observing

Circle 2
Step 2 - Taking action

Step 1 - Planning

Step 4 - Reflecting

Step 3 - Observin,
B 8 Circle1
Step 2 - Taking action

Step 1 - Planning

Figure 1.  Simple four - step action research process

B. THEORETICAL SUBJECTS AND EXISTING CHALLENGES OF TEACHING THEORETICAL SUBJECTS IN HIGHER
EDUCATION

Theoretical subjects in higher education are courses providing academic knowledge such as abstract principles,
concepts, frameworks, etc. from textbooks mainly that students are required to obtain as fundamental
knowledge for practical dimension of the courses as well as any further subjects related to their majors. The
theoretical subjects prove to be very important to students when they can understand theories, knowing how to
apply relevant theories to explain, analyze existing phenomena in the real world or even develop new ideas.
This prepares for their professional development and employability after graduation to meet social needs and
labor market requirements [5]. The common physical classroom arrangement for theoretical subjects was
confirmed as large class set up in which number of students vary between 60 and 100 or more students per
class [6], [7]. Regardless of this universal practice, [8] pointed out that the large class size was criticized for
certain challenges that educators should have paid close attention to. For example, fixed classroom sitting was
found as a barrier to any activities that need physical interactions among students or between students and
lecturers. This was proved to be the cause of low student participation and low student concentration in the
classroom which are additional difficulties lecturers face within a large class. Moreover, the traditional lecture
has been proved by a great deal of research for its predominant teaching method to teach theoretical subjects in
higher education level [7], [9]. Finally, the challenge with today’s learners that has been one of the trending
topics in the research community [5], [10]. Majority of today’s university students are individuals from
Generation Z who were born in between 1990s and 2000s. As being identified as “tech-savvy” learners in all
education levels, they were also confirmed to prefer digital communication, online learning or self-discovery.
They have the least ability to remember, memorize and think critically. Put differently, they have completely
different learning preferences compared with other generations that today’s educators have been dealing with.

C. STUDENT ENGAGEMENT

According to Krause [11], learner engagement is the willingness of students to interact with other students and
instructor and participate in any in-class or out-of-class study related activities, such as completing a quiz in the
classroom or working at home for some pre-class tasks; or actively getting involved in non-study related
activities in the educational environment such as joining a school student club. Exeter et al. [12] consolidated
the definition by highlighting students’ positive energy, effort, and emotions in their learning process. To put it
differently, engaged learners or students show their high degree of attention and passion to the course content
in either in-class or out-of-class environment, their willingness to connect and collaborate with peers and
instructors, and their positive emotional reactions, such as happiness, satisfaction, or excitement. The
engagement outcomes were then grouped as the four key dimensions of student engagement by [13, 15] that
include “academic engagement”, for example, on time task completion; “behavioral engagement,” for example,
in-class attendance and participation level; “cognitive engagement”, such as self-discipline in doing homework;
and “affective engagement”, with the example of learning motivation and having a sense of belonging with the
group and the class overall. Indeed, the subject has been received strong interest in research community for
decades in regard to introducing definitions from different perspectives and analyzing engagement practices in
different teaching subjects or different education levels and contexts such as the findings that [8] emphasized
the importance of pre-class preparation activities in the blended teaching approach to engage students in active
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learning before coming to class; [12] examined how to engage medicine university students in large lecture-
based courses; [14] explored the relationship between active teaching strategies and student engagement in
large business classes and [15] confirmed again the positive relationship between blended teaching and
effective student engagement through their systematic review of 15 articles related to blended teaching
environments and student engagement.

D. BLENDED LEARNING AND ITS BENEFITS

Through an analysis of global institutional web pages that mentioned blended learning application, [16]
confirmed there were 76 universities and colleges in the world that described the blended learning approach in
their curriculum. However, the researchers claimed that it was really a challenge to find a universal definition of
blended learning. For example, while [17] focused on “blended” as “different technological tools, pedagogic
strategies, and learning experiences,” [18] and [19] used the terminologies of “synchronous” and
“asynchronous” and emphasized the integration of technological activities and online media into in-class
sessions and out-of-class sessions in which students access their learning materials from different locations and
at different times. Moreover, [20] detailed blended learning as the combination of traditional in-person classes
in which both lecturers and students are in physical classrooms and “e-learning” activities through multimedia
tools such as “videos,” “pre-recorded lectures or images” for students’ self-pace learning through a specific
learning management system.

Regardless of a universal definition, the existing findings in the research community and communications from
higher education institutions confirmed the blended learning’s benefits included, but were not limited to: 1)
meeting the “special learning needs of 21st century learners”; 2) engaging students in the classroom better; 3)
having better academic performance among students; and 4) developing 21st century skills for university
students such as self-learning skills, technological skills, problem solving skills and critical thinking.

Regarding how the blended learning is performed in higher education, like its definition, the existing research
and educational institutions confirmed that there was no “one size fits all” blended learning technique or tool.
For example, according to [13], instead of exploring which blended activities are most effective for higher
education, the institution emphasized the importance of connecting all online and offline teaching content, and
all teaching materials of a single teaching course to ensure a strong coherence to achieve desired learning
outcomes regardless of any specific technology-based tools or electronic learning resources for lecturers to
apply. Moreover, [12] highlighted the following key factors that drive lecturers to design, select, and use various
but suitable blended learning techniques and tools in their own teaching situations:

e  Subject matters such as theoretical or hands-on subjects.

. Specific teaching context, such as large class, small class, or classroom time.

o  Desired learning outcomes of each teaching unit, such as the ability to work in a group and to debate
or demonstrate what students have learned.

The university also underlined the features of “experimentation” and “adaptation” in determining the best
blended learning techniques and tools that work in particular teaching situation. The following Figure 2
demonstrates the blended learning activities that have been integrated into each teaching session by the
University of Monash.
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Figure 2. Integration of blended in-class and out-of-class activities

E. MOODLE

Moodle is one of the online, open-source learning management systems that has been widely used in institutions
at different education levels, from elementary to higher education [12], [13], [15] [16]. In the specific action
research context, Moodle has been developed and upgraded since the Covid-19 pandemic to be the official
platform for the blended teaching approach at HUFLIT from the school year 2022-2023 [20].

III. METHODOLOGY
A. RESEARCH MODEL AND RESEARCH OBJECTIVES
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The qualitative research method with the typical action research type was employed to explore how the blended
learning design in Moodle engages the students better with two different theoretical management foundation
subjects, Trade Marketing and Tourism Economics, when today’s learners have different learning preferences
than other times and there is an increasing, changing demand from the labor market and society in general
towards university graduates.

The qualitative action research method followed Lewin’s simple four-step research model (Figure 1) to describe
the process of how the researcher has applied Monash’s blended learning design in Moodle [13], observing, and
analyzing the outcomes between the two modules’ classes to explore how the blended activities in Moodle
would lead to effective student engagement among the students, which is one of the desired outcomes in the
findings presented by [15] . The following Figure 3 summarizes the research framework that guides this action
research through the fundamental action research process of applying, observing, analyzing, evaluating,
adapting and then applying the adapted techniques again to gain the desired outcomes. The research framework
was adapted from (1) the framework that [15] applied to review the studies related to the positive relationship
between blended learning and student engagement and from (2) the integrated blended learning in the Moodle
that has been deployed by [13]. In addition, the qualitative action research method was selected to narrate the
gradual changes in teaching practices that the researcher has gained from applying the specific learning design
to drive the desired teaching-learning outcomes. Furthermore, there would be valuable teaching experience
sharing with other education practitioners to enhance professional practices at the university level.
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Figure 3. Adapted research framework

B. RESEARCH SETTING, PARTICIPANTS AND INSTRUMENTS

The research took place at HUFLIT where the researcher has served as a full-time lecturer and been assigned
fundamental business management modules such as Fundamentals of Management, Fundamentals of Marketing,
Trade Marketing, Organizational Behavior and Human Resources Management modules for sophomore and
junior students majoring in Tourism and Hospitality, Faculty of Tourism and Hospitality (FOTH) and Public
Relations, Faculty of International Relations and Communications (FIRC).

With this action research, one class of the Trade Marketing (TM) module for 79 Public Relations majored
students and one class of Tourism Economics (TE) module for 63 Tourism Management majored students in the
2nd Semester of the school year of 2023-2024 were selected as experimental classes applying different blended
learning techniques in the Moodle. Selecting these two different subjects with different majors is also the
intention to explore any difference(s) in applying the blended learning techniques in Moodle to modules with
different summative assessment methods. The below Table 1 and 2 provides a summary of the module
description, including the module format and the summative assessment method.

Table 1. Course structure - Trade Marketing subject

Format of the
course

. 3 credits, 45 periods of 50 minutes, 12 sessions

e Blended teaching approach: 12 in-class sessions x 2.5hours/session
and 03 self-study sessions in LMS/Moodle

e  Teaching language: English - level 2 (50% English language usage in
key text books and teaching-learning materials such as content
PowerPoint, quizzes, written assignment, etc.)

e  Standard teaching method: lecture

e  (lass size: 60 - 80 students

e  Physical classroom set up: traditional set up with rows of fixed seating

Structure of the
course

e  One mid-term examination

e  Oral and written group assignments

e  One final examination: group essay on some trade marketing plan for a
real-world product brand in Vietnam
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Table 2. Course structure - Tourism Economics subject

Format of the | o 3 (pedits 45 periods of 50 minutes, 12 sessions

course e Blended teaching (hybrid teaching): 12 in-class sessions x
2.5hours/session and 03 self-study sessions in LMS/Moodle

e  Teaching language: English - level 2 (50% English language usage in
key textbooks and teaching-learning materials such as content
PowerPoint, quizzes, written assignment, etc.)

e  Standard teaching method: lecture

e  (lass size: 60 - 80 students

e  Physical classroom set up: traditional set up with rows of fixed seating

Structure of the | o  Ope mid-term examination

course e  Oral and written group assignments

e  One final examination: closed book 60 multiple choice questions / 60
minutes

Data of this project was collected through (1) in-class observations, (2) online anonymous informal
questionnaire developed by the lecturer and (3) online formal satisfaction survey of HULIT. In order to get
genuine feedback from the students on their learning experiences with the blended learning techniques, the
students were not informed that they were observed, or their feedback were collected as this action research’
participants. This approach is one of characteristics of the action research that was mentioned in the above
Literature Review part. In addition, to design a friendly questionnaire to the students, the online anonymous
informal questionnaire to the classes were conducted in Vietnamese with the six Liker scale questions and one
open-ended question designed in Google form (Table 3).

The data was recorded by the researcher as an on-going teaching journal during the semester. Furthermore,
data retrieval from the course-related documents such as the online assignment completion report from Moodle
and attendance records of the classes were also recorded to confirm the effectiveness of the blended learning in
Moodle. With the lecturer herself, she also had her own reflective teaching diary to note students’ attitudes and
reactions when they were working together in sessions with the designed activities, their response and
evaluation of each class period and the overall module compared with their previous learning experiences. The
lecturer also recorded her feelings before, during and after each class period. In addition, she also documented
what she did well in accordance with the plan or if she had to deal with some in-class problems ad hoc and made
some adjustments to the next class periods.

Table 3. The questions used in the informal student surveys by the lecturer

No. Content Level of agreements
1- Strongly disagree
2- Disagree
3- Neutral
4- Agree

1- Strongly agree

Q1. The design of module introduction files, the
ground rules, the grading criteria, final exam
format, etc. in the Moodle helped me setting
right learning objectives and ready for the
course

Viéc nhirng tai liéu hwéng dén néi dung hoc,
quy dinh 16p hoc, tiéu chi chdm diém, hinh
thikc thi cudi ky, link tai liéu tham khdo v.v.
dwoc ddng tdi trén Moodle trong budi hoc
ddu tién theo tirng muc da gitp téi hiéu ro
minh ctn hoc mén ndy nhw thé nao cho hiéu
qud
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Q.2 The design of pre-class activities in the
Moodle have motivated my self-learning
time.

Viéc gidng vién thiét k€ néi dung phdn
chudn bi bai méi trén LMS/Moodle dd tao
diéu kién cho t6i chu déng trong viéc tw hoc

Q3. The design of in-class activities in the Moodle
have engaged me during the class time

Viéc gidng vién thiét ké ndi dung cdc hoat
dong hoc tdp trén LMS/Moodle dd gitip toi
tdp trung hon trong gior hoc

Q4. The design of post-class activities in the
Moodle have motivated my self-learning
time and final examination preparation.

Viéc gidng vién thiét ké ndi dung hoat déng
bai tdp nha, thdo Iudn nhom trén Moodle da
gitp téi cling cd kién thikc, chudn bi hiéu qud
cho ky thi cudi ky.

Q5 The quiz design as competitive game in
Moodle were very interesting and useful for
me.

Phdin thiét ké cdu hdi 6n tdp kién thirc trén
Moodle dwdéi tro choi rdt thi vi va dd gitp
toi én tdp nodi dung ly thuyét rdt hiéu qud

Q.6 With key terminologies and lecture slides
posted in the Moodle, I was more engaged in
group discussions to understand as well as
remember the key lecture points through in-
class discussions instead of listening to the
terminology lecture during the class.

Noi dung ly thuyét da dwoc ddng tdi trudc
trén Moodle da khuyét khich téi chi dong
tham gia vao cdc hoat dong thdo ludn tich
cwe tai 16p dé€ hiéu va nhé nhirng diém ly
thuyét thay cho hoat dong thuyét gidng noi
dung lién quan

Q.7 Which of teaching-learning activities in a | Open-ended question
class session that you like most?

Ban thich nhdt hoat déng nao trong mét
budi hoc cu thé?

IV. FINDINGS

A. BENEFITS OF COMMUNICATING THE BLENDED ACTIVITY DESIGN IN MOODLE WITH THE STUDENTS

In the first session of both TM and TE modules, I introduced the subjects, the class schedule, how the students’
performance was assessed with which grading criteria and learning activities that the students were expected to
complete as after class activities. Especially, I explained the importance of the module and content introduction.
I also pointed out how and why the modules were designed in Moodle and the connection between Moodle
activities and in-class activities that students were expected to collaborate with the lecturer to achieve our
designed outcomes. Figure 3 demonstrated all relevant files and documents were posted in Moodle in the first-
class period so that the students managed to read again after the first class or even in case they were absent
from the first class.
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Week 1

1. & Part 1 - Introduction to Trade Marketing
2. Ground rules

3. Learning activities

4.

5. Group performance rubrics

6. Miscellaneous items

| course ground rules
i Course activities
B Module introduction
| course syllabus

W Course rubrics for group performance

Figure 4. Design of week 1 in Moodle - TM and TE modules

Through the informal Likert Scale questionnaire to the TM and TE classes (Table 3), with the Question 1, among
61 / 79 answers from the TM class and 59/63 responses from the TE class, at least 45% of the responses totally
agreed that the blend learning design in Moodle was useful for their learning process (Figure 4 and Figure 5)

Question 1: The design of module introduction files, the ground rules, the grading criteria, final exam format, etc. in
the Moodle helped me setting right learning objectives and ready for the course

61 responses

60
0 45 (73.8%)
20
14 (23%)
1.(1.6%) 1.(1.6%) 0 (0%)
0 | | |
1 2 3

Figure 5. Students’ evaluation on the blended learning design in Moodle - TM class

59 responses

60
47 (79.7%)
40
20
0 (0%) 0 (0%) 2 (3. 10 (16.9%)
0 | |
1 2 3 4 5

Figure 6. Students’ evaluation on the blended learning design in Moodle - TE class

B. BENEFITS OF THE BLENDED ACTIVITIES IN MOODLE: ENGAGING LEARNERS BETTER
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From the 2nd class session of both TE and TM modules, the students were required to complete some pre-class
reading and / or quizzes in the system to get familiar with fundamental conceptual understanding before joining
the physical in-class session. For example, after reading the glossary designed as the online self-learning activity,
the students were required to vote in Moodle for any concepts or terms they needed to be explained further in
class. This allowed the lecturer to check students’ self-study performance in advance and identify which
theoretical points could be focused on in class. Then the in-class lecturing time would be minimized by just
focusing on what the students need further assistance, and the class discussion time would be increased much
more than the one in the first phase of the project. Attendance check was another point that the lecturer
handled in this 2nd school year differently with the involvement of Moodle and technology. Besides traditional
roll call attendance, the activity was designed as an online one-question quiz at the beginning of the class to ask
about the previous lesson that students were expected to log in to Moodle to complete as attendance evidence.
Sometimes the attendance check was designed in Google Forms with QR code attendance scanning that was
integrated into Moodle as a requisition before moving on to other in-class activities in a class session.

Then, during the class, the lecturer spent more time on different blended teaching techniques that were
deliberately selected for different classes. For example, with the TM class, the students were divided into groups
themselves for in-class group presentations. All the in-class group presentation topics, together with academic
content guidelines, were shared in advance in Moodle so that the groups could access them beyond the class
time. Then, the remaining groups followed the performance guidelines and grading criteria, which were also
posted in the Moodle as a compulsory in-class activity to give constructive feedback on their classmates. The
feedback activity was designed to help students remember the theoretical points and know how to apply
relevant points to real world case analysis. This also helped develop the skills of giving constructive feedback to
colleagues, which is also a part of the critical thinking process. (Figure 4).

Session 2- Chapter 1: The economic characteristics of the tourism sector
Session 5 - Understanding your shoppers

Figure 7. Integration of in-class and out-of-class activities in one TE and TM class session in Moodle

Along with lecturing times, the lecturer introduced real-world cases in local and global regions, for which
students were asked to work together in their groups to find answers to specific questions by applying the
theories they had just been introduced to. The students were encouraged to use ChatGPT or Google Gemini or
similar Al tools to find answers. The cases were posted in Moodle in PDF version and the groups’ answers were
required to be submitted in the system as another in-class activity within a predetermined timeline with in-class
contribution mark earnings. Meanwhile, groups were randomly selected by Wheel of Names to share their
answers in class. The activity design with the online random name picker tool aimed to get the students’
attention and participation among students in a fun and fair way.

With the ongoing learning assessments, short quizzes with five to ten multiple choice questions per quiz were
developed as both in-class group activities and post-class individual homework integrated into the system to let
students take more accountability for their study during the physical class time as well as beyond class time.
This also aimed to assess students’ understanding, giving feedback to the lecturer on making any reasonable
adjustment to help the students with better academic outcomes. Students were allowed to do the quizzes as
many times as possible but would be recorded as quiz completion when achieving a required passing grade per
quiz. Students who completed all the required quizzes successively would earn 10 points as an individual grade.
To prepare for the final examination, together with weekly quizzes in the system, question design in Blooket as
individual or team games as post-class activities (homework) with some pre-determined deadline and mark
earning or in-class activities to engage the students in reviewing all key concepts, terminologies, etc. (Figure 5).
Meanwhile, with TM classes, in order to meet the learning outcomes of writing a trade marketing plan, informal
learning assessments were designed through peer group review assignments that students are required to give
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feedback on their friends’ written assignment. Evaluation criteria were communicated in the 1st session and
posted in Moodle before a specific class session. Students were encouraged to work in groups to apply relevant
theoretical points to evaluate their friends’ assignments, and those review results were expected to be posted
online as another post-class activity (Figure 6).
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Figure 8. Quizzes design in Blooket integrated in the Moodle
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Figure 9. Peer group review activity integrated in the Moodle as both in-class and post-class activity

From the informal questionnaire to the two classes, most the informal survey responses from the two classes
also indicated the students’ satisfaction with the blended activities in Moodle during the courses (Figure 9).
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Figure 10. lllustration of students’ response on the effectiveness of pre-class, during —class and post-class activity design in
Moodle

When being asked about the benefits of activities integrated in the Moodle to students, all students agreed that
the activities in Moodle supported the theoretical concepts, remembering especially the final examination
preparation for the Multiple-choice question final examination of TE class. In addition, when the students were
asked what they liked most in each class period, 74% of 125 TE students’ response was the quizzes in Blooket
and only 15% of the responses supported the lecture times (Figure 10 and Figure 11).
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Céc bai quiz d3 gilp téi nhd l3i ndi dung bai gidng
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Figure 11. Illustration of students’ response on the effectiveness of quizz design in Moodle
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Figure 12. Illustration of students’ response on the effectiveness of pre-class, during —class and post-class activity design in
Moodle

Results from both official student feedback survey questions from the university and the two unofficial ones
from the lecturers showed positive student response towards the blended classes. Specifically, all the official
surveys from the University presented a higher satisfaction rate of 83% which was recorded in Figure 12.
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Figure 13. Illustration of student satisfaction level of TM module with blended teaching design in Moodle

The second data which was student performance analysis from Moodle also showed a good performance rate
among classes of TM and TE in between two phases of the project. The following Figure 12 presented a high
activity report in the system from the maximum 1,600 views in the TM classes in the first school year to the
maximum 1,800 views in the second phase. Similarly to the TE classes, the Figure also exhibited a maximum of
3,500 to 5,000 views in the latter year. The data revealed an overall high student commitment to their self-study
in the system. This also confirmed the way the blended activities were merged in one united flow in the system
certainly interested students.
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Figure 14. Students’ performance analysis - TM and TE classes

The additional data source from the reflective teaching journal showed students’ enthusiasm for voluntarily
participating in the activities in each class period. For example, with the quizzes to review the theoretical points
in the TE classes that were designed as in-class group competitions in Moodle, the students were very excited to
join the games and asked to play again several times. They enjoyed the moments when their group names were
listed as winners in Blooket.

C. CHALLENGES OF THE BLENDED TEACHING DESIGN IN MOODLE
However, the class observation, student response and Moodle task completion reports underlined some
challenges that need some further consideration for better results:

e A desire for longer online task completion timeline, as students had similar online Moodle tasks from
many subjects in one semester.

e The fact of unstable system connection and login issues due to server overload affected the student
performance within the required timeline.

e The fact of different types of technological devices used by the students affected the students’ ability to
actively join any internet-based activities.

e These issues above also affected the lesson planning time, as the lecturer spent more time designing
back up activities in every class period.

e The fact that there were still several students who failed to complete any Moodle activities showed the
low level of students’ awareness of the importance of self-study activities in Moodle to their skills
development.

V. CONCLUSION

The results from the qualitative action research provided similar findings to the current studies on the blended
learning benefits to learners. The outcomes of high attendance rate, high satisfaction level, and high task
completion rate implied that the university students have high interest in theoretical foundation subjects with
the blended learning approach, especially technological based activities and self-paced learning opportunities. I
believe that the blended learning activities in Moodle would be designed differently to meet certain learning
outcomes, but when they are well incorporated as a united system in both Moodle as out-of-class activities and
traditional in-class activities, they could increase students’ enthusiasm for learning theoretical foundation
subjects. This study also created opportunities for my pedagogical skills development. It also revitalized my
excitement to teach the same subjects in the course of time. The challenges encountered in this study indicate
some need for future research in how to manage the challenges in blended learning applications to maximize
student learning experiences and sharpen teaching skills among academic facilitators.

Completing this action research allowed the lecturer to review her classes and the teaching pedagogic strategies
and techniques to maximize learning benefits for the students, gradually developing her academic
professionalism while meeting the compulsory blended learning deployment from the university. The action
research has highlighted the benefits of blended learning to teach theoretical subjects in the learning
management system of Moodle. The results of this study are consistent with existing studies on blended
learning and one of its specific outcomes as student engagement although no research model was officially
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recorded regarding how to use the blended learning to teach theoretical foundation subjects, in higher
education. Limitations of the study included a small scale of two theoretical foundation subjects and an
individual experiment by the lecturer herself would indicate some biased results. Further research with
additional academic practitioners joining in would contribute more objective results for the education
community.
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AP DUNG PAO TAO KET HO'P (BLENDED LEARNING) TREN MOODLE PE GIANG
DAY HQC PHAN LY THUYET O CAP BAC PAI HOC: DU’ AN NGHIEN CG'U
THU'C TIEN TAI HUFLIT

Nguyén Thi Mong Ngoc

TOM TAT— Qua bai viét nay, tc gia 4p dung phuwong phap nghién ctru thuc tién (action research) dé tim hiéu viéc ap dung
dao tao két hop (blended learning) trén nén tang Moodle trong viéc giang day cac hoc phén ly thuyét & cip bac dai hoc. Két
qua nghién ctru thuc tién tai HUFLIT di khing dinh rang mic du cac chudn dau ra twong ¢ng ciia tirng mon hoc ly thuyét cé
thé cé sw khac biét nhung néu cic hoat dong giang day két hop (blended activities) dwoc thiét két 16ng ghép theo cac giai
doan tw hoc va hoc tai 16p trén hé théng Moodle di lam ting sw quan tAm cta sinh vién déi véi hoc phan Iy thuyét. Va sy
quan tAm cua sinh vién déi v&i cac hoc phan 1y thuyét da thé hién ré nét qua mirc dd twong tac tich cwc tai 16p cha sinh vién,
cht déng hoc tAp nhiéu hon trén hé théng Moodle cling nhw tham gia 16p hoc trwc ti€p cham chi hon.

Tiwr khéa — dao tao két hop (blended learning), Moodle, hoc phan ly thuyét, phwong phap nghién ctru thuc tién (action
research), mtrc d6 tham gia hoc tap.
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